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ABSTRACT
This paper discusses a project aimed at exploring the processes by which 8-to 10-year-old
competitive figure skaters conceive and construct the notion of enjoyment in the
contemporary world of sport. Eschewing the existing line of research that imposes the
adult model of enjoyment on young athletes, I attempted to capture the richness and
diversity of young co-participants' experiences within a skating context/subculture as
well as to understand the multiple ways in which they make sense of such experiences.
For this project, eight female and male competitive figure skaters from three different ice
skating clubs in the southeastern United States were engaged in a phenomenological
dialogue in which they were given the freedom to take me to the terra incognita to
unravel various meanings of enjoyment in their own words. The interview transcripts
were then inductively analyzed, allowing meaningful clusters and themes to emerge from
the quotes. The final thematic structure suggests that these athletes ultimately enjoyed
their time in figure skating when they were doing something for the First Time, Getting
better, Being Creative, Experiencing the Body, and in the context of Other People.
Stemming from the hermeneutic emphasis of a constant movement between parts and
whole of the phenomenon (Palmer, 1969), the results of this study are presented in a
similar manner. A narrative told by Sasha, a composite figure that represents all the co
participants in this study, gives a sense of the whole of the phenomenon of skating
enjoyment; an exhaustive description of the themes that emerged gives a sense of its
parts. Consistent with Merleau-Ponty's (1945/1962) notion of the body as a fundamental
category of human existence, these young figure skaters exhibited a keen awareness of
the body that served as a focal point of their skating experience.
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CHAPTER I
INTRODUCTION
When you come to the rink you feel so good
But in the morning the ice suits your mood
You can skate and skate
Without taking a break
I suggest you don't go too fast
And keep the feeling as Jong as it will last.

(Michelle, 2001)
My ten-year-old daughter Maria first tried skating when she was four and a half
years old. One year earlier, she saw a six-or seven-year-old girl skating on the sidewalks
covered with ice in our neighborhood in Riga, Latvia. The girl, wrapped in warm
clothes, was gliding on the sidewalks! Maria could not take her eyes away from the little
skater's silhouette. She didn't move. She didn't talk. She just followed the skating girl
with her gaze. That year, all she wanted was to have a pair of skates.
Although I grew up immersed in the world of sport (both my parents are coaches),
I was not prepared for the decision to enroll Maria in a figure skating club. She was just
a toddler, and I thought she would soon forget about skating. She didn't forget.
Somehow, at an early age, Maria committed herself to the sport.
Figure skating is one of few sports that requires both athleticism and artistic
expression. For five years, I have been observing aspiring young athletes taking skating
lessons, taking ballet and/or choreography lessons, and doing strength and conditioning
exercises--obviously, enjoying the process. I found myself wondering, "How do they
conceive of the experience? What is the enjoyment of skating to them and how would
they express it if given the opportunity?"
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At first, I thought I would find the answer somewhere in academic textbooks
and/or various sport science journals. However, I soon discovered that (a) little research
has been done on young figure skaters; and (b) most studies investigating the construct of
enjoyment for young athletes have been conducted from an adult perspective (i.e.,
imposing the adult model of enjoyment on children, disregarding developmental
theories). Therefore, I concluded that the best source of information about young
athletes' experiences of their conception of enjoyment in skating would be the young
athletes themselves.
Purpose of the Study
The purpose of the present study was to explore the experiences of young
athletes' enjoyment in the sport of competitive figure skating. I was especially interested
in understanding how 8-to 10-year-old athletes constructed the notion of skating
enjoyment. To achieve this purpose, I utilized an existential-phenomenological approach
that allowed me to obtain this information from young skaters in their own words.
Significance of the Study
Traditionally, research in the field of sport psychology has failed to examine
athletes' experiences from their own perspective (Strean, 1998). Moreover, the majority
of studies with children have lacked an appropriate developmental theoretical framework
(Brodkin & Weiss, 1990; Weiss & Bredemeier, 1983). It would also appear that little
empirical work has been done very recently investigating the phenomenon of enjoyment
in youth sport (see the overview of youth sport research in Brustad, Babkes, & Smith,
2001). Therefore, in this research project, I attempted to engage young competitive
figure skaters in a phenomenological dialogue in order to capture the multifaceted
2

essence of their experience of sport enjoyment. I grounded the study in developmental
theory without advancing a priori predictions. I hoped that the interview process would
provide my young co-participants with an opportunity to reflect on the meaning of
skating in their lives and perhaps realize for the first time the impact of skating on their
self-image, identity/identification, and overall quality of life.
Limitations of the Study
The following limitations applied to this study:
1. The results are limited by the ability of 8-to 10-year-old children to accurately
articulate their thoughts, feelings, and experiences.
2. Since phenomenological inquiry centers only on the lived experiences of the co
participants being interviewed, the results cannot be generalized to other individuals
or groups.
Assumptions of the Study
Phenomenology, stemming from the idealist school of thought, holds that there is
no separate or objective reality for people; people are always situated in the world.
Therefore, people's world views and knowledge are inevitably based on what they
experience. People's experiences, in turn, are inextricably intertwined with perceptions
and interpretations of the contextual meaning of their experience, thus constituting the
essence of a lived phenomenon (Patton, 1990; Smith, 1983). Consequently, the
underlying assumptions of this study were that:
1. There is an essence or essences to people's shared experience of enjoyment.
2. The essence of young athletes' sport enjoyment can be grasped and described by
exploring their interpretation of the phenomenon.
3

Definitions of Terms
The following definitions applied to this study:
ATHLETES: Male and female 8-to 10-year-old figure skaters having had previous or
current competitive experience in at least one figure skating competition.
AXEL: An edge jump named for its inventor, Axel Paulsen. The Axel is the only jump
launched while a competitor skates forward (i.e., it is easiest for a spectator to recognize).
However, it is one of the most difficult jumps because it takes an extra half revolution for
the skater to turn around backward for landing (Yamaguchi, Ness, & Meacham, 1997).
CAMEL SPIN: A spin in which the skating leg is straight and the free leg is extended at
a right angle and is straight and parallel to the ice. The torso is generally parallel to the
ice as well (Yamaguchi et al., 1997).
CHOREOGRAPHY: The art of composing movements that are intended to interpret
music (Yamaguchi et al., 1997).
COMBINATION SPIN: A spin in which the skater changes feet and position during the
spin (Yamaguchi et al., 1997).
CULTURE: The grounded terrain of practices, representations, languages, and customs
of any specific historical society (Hall, 1996).
DOUBLE JUMP: Any jump of two or more, but less than three, revolutions (USFSA
Rulebook, 2000).
EDGES (outside or inside): The part of the skate blade that touches the ice. The grooved
ridge on the inside of the leg is called the inside edge and is further subdivided into
forward and backward edges. The other grooved ridge is called the outside edge. It also
has forward and backward sections, giving a total of four edges to each blade
4

(Yamaguchi et al., 1997).
FIGURES: A discipline in which the skater traces geometric patters into the ice. Once a
part of figure skating competitions, and the source of the sport's name, figures are now a
separate discipline (Yamaguchi et al., 1997).
FLIP: A toe-pick assisted jump launched from the back inside edge of one foot and
landed on the outside edge of the opposite foot (Yamaguchi et al., 1997).
FLOW: Enjoyable experiences achieved by a total immersion into activities when one's
perceived competence is adequate to cope with the challenges at hand (Csikszentmihalyi,
1990).
GOAL OF PHENOMENOLOGY: The primary goal of phenomenology is to derive the
essence, structure, or form of human experience and/or behavior through the use of
descriptive techniques such as reflection, interviews, and the analysis of written
statements. The phenomenologist focuses on the unity of the individual and his or her
world (Valle & Halling, 1989).
ICE DANCE: The figure skating discipline in which male and female skaters perform
dance maneuvers on the ice without doing the lifts and jumps seen in pairs skating
(Yamaguchi et al., 1997).
IDENTITY/ IDENTIFICATION: Speaking about African identity, Blankenberg (2000)
defines identity as "a form of celebration of traditions, collective memories, beliefs,
stories, and ancestry" (p. 10). Furthermore, H. K. Wright (personal communication, July,
2002) asserts that what we often refer to identities are not fixed, pure-given
characteristics. Our identity can change over time and depending on the circumstances.
"In poststructuralist terms," he says, "identity are identifications come to life.
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Identifications are simply what we identify with or against or what others identify us as
being or not being." Wright asserts that we need to balance a simplistic notion of identity
as fixed, biologically determined, etc. with a more fluid notion of identity as performance
and a series of identifications.
INDUCTIVE ANALYSIS: A process of qualitative data analysis that involves an
immersion in the details and specifics of the data in order to discover important
categories, dimensions, and interrelationships. Inductive analysis begins with the
exploration of genuinely open questions rather than the testing of theoretically derived
hypotheses (Patton, 1990).
LOOP: An edge jump launched from the back outside edge and landed on the same back
outside edge (Yamaguchi et al., 1997).
LUTZ: A toe-pick assisted jump named for its inventor, Alois Lutz. In performing the
lutz, the skater glides backward in a curve, taps the toe-pick of the free skate into the ice,
and launches the jump from the back outside edge (Yamaguchi et al., 1997).
MOVES IN THE FIELD: Basic skating moves that are tested by governing bodies
(Yamaguchi et al., 1997).
PHENOMENOLOGICAL INTERVIEW: A type of interview that attempts to capture
the perceived experience of a person in his or her words. The aim of a phenomenological
interview is to arrive at a first-person account of some specific domain of an individual's
experience (Thompson, Locander, & Pollio, 1989).
PROGRAM: The elements-music, choreography, timing of spins and jumps-that
hold together everything that skaters do in front of the judges and audience in
competition (Yamaguchi et al., 1997).
6

QUALITATIVE DATA: Direct quotations that capture people's perspectives and
experiences. Qualitative data include detailed, thick description and are the result of
inquiry in depth (Patton, 1990).
QUALITATIVE INQUIRY: A method of research that focuses on the "things" that
create an experience; obtained by inductive analysis (Patton, 1990).
QUALITY OF LIFE: Harmonious satisfaction of one's goals and psychophysiological
needs. Enjoyment and peak moments enhance the quality of life by providing rewarding
and memorable experiences (Berger & Motl, 2001).
SALCHOW: An edge jump invented by Ulrich Salchow. It is launched from the back
inside edge of one foot and landed on the back outside edge of the opposite foot
(Yamaguchi et al., 1997).
SINGLE JUMP: Any jump of one or more, but less than two, revolutions (USFSA
Rulebook, 2000).
SIT SPIN: A spin in the sitting position on one leg with the free leg fully extended
(Yamaguchi et al., 1997).
SPIN: Rotation of the body around a central axis while standing on a skate (Yamaguchi
et al., 1997).
TOE LOOP: A toe-pick assisted jump that includes a take off and landing on the same
back outside edge (Yamaguchi et al., 1997).
U.S.F.S.A.: United States Figure Skating Association (Yamaguchi et al., 1997).
WALTZ JUMP: A half-spin edge jump that is the first jump most skaters learn
(Yamaguchi et al., 1997).

7

CHAPTER II
REVIEW OF THE LITERATURE
Introduction
According to Weiss & Bredemeier (1983), the majority of studies conducted in
the field of sport psychology that address issues of psychosocial development of children
in sport lack an appropriate theoretical framework. In their words, "few studies ... have
been grounded in developmental or cognitive-developmental frameworks" (p. 217).
Instead, numerous youth sport studies have focused on the identification of psychological
attributes and behaviors in which children of varying ages differ. Though this type of
research has provided valuable information about what children are able to do physically
at various ages, it has not added to our understanding of young athletes' experiences in
and thoughts about sport. Weiss & Bredemeier (1983) as well as Brodkin & Weiss
(1990) argue that youth sport investigations have frequently involved too broad a range
of developmental levels. For example, Scanlan and Lewthwaite (1988) studied the
competitive stress, competitive trait anxiety, performance expectancy, and sport
enjoyment of 9-to 14-year-old wrestlers. One could fairly question whether a 9-year-old
wrestler has the same competitive expectancy, stress, and enjoyment as a wrestler who is
five years older. Clearly, the underlying rationale for the selection of participants in the
majority of youth sport studies has not been based on developmental or cognitive
developmental criteria. Thus, recommendations for influencing the quality of children's
athletic experiences based on the results of these studies may be developmentally
misleading or inaccurate.
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Though empirical work of some sport psychology researchers (such as Brustad,
1996; Duda, 1987, 1998; Ebbeck & Gibbons, 1998; Shields & Bredemeier, 1984, 1995)
has emerged from theory that takes into consideration developmental concerns (e.g.,
Harter's (1981) competence motivation theory, Shields & Bredemeier's (1984) theory of
game reasoning, etc.), learning theories, for the most part, have played th� predominant
epistemological role in sport and exercise psychology research. Few researchers (e.g.,
Brodkin & Weiss, 1990; Jantz, 1975; Seefeldt, 1980) have utilized developmental theory
as a basis for their investigations. It should be noted, however, that significant
differences exist between these two theoretical approaches. For example, developmental
researchers focus on sequential changes in the psycho-cognitive evolution of an
individual and attempt to explain behavior in terms of various processes that are
operative at different ages. Learning theorists, on the other hand, emphasize the
influence of the environment, or the interaction of individual and environmental factors,
and view behavior as a function of underlying processes that exist throughout the life
cycle. Sport researchers, who have emphasized learning theories with little regard to
their participants' developmental stages, have typically studied collegiate athletes, but
have then attempted to generalize their findings to individuals at all age levels, including
children (Weiss & Bredemeier, 1983).
. Developmental researchers assume that psychosocial and cognitive aspects of
development are significant factors to consider when investigating children in sport.
They further contend that a knowledge of developmental problems young athletes
attempt to solve or master at a certain stage of their lives is necessary in order to fully
comprehend their athletic experiences in general, and to assess benefits and/or risks of
10

their sport participation in particular. Therefore, in this chapter, I discuss literature
dealing with the developmental characteristics of school-age children, the figure skating
subculture/context in the United States, and the construct of sport enjoyment.
Developmental Characteristics of School-Age Children
The middle years of childhood (i.e., six years old to the onset of puberty) seem to
be the period most studied by youth sport researchers (Begel & Burton, 2000; Weiss &
Gould, 1986). There is a clear connection between children's progress in motor,
psychosocial, and cognitive development during this stage and their participation in
organized sports. It is, therefore, relevant to the present research to highlight the
developmental changes that occur during these years.
In "The Psychology of the Child" (1969), Piaget presented the major tenets of his
theory of cognitive development. Piaget held that the development of behavior patterns,
including consciousness, occurred sequentially due to an underlying cognitive structure.
In fact, "each period of [the child's] development partly explains the periods that follow"
(p. 3). Piaget believed that children's attempts to interpret and organize their experiences
into meaningful patterns were embedded in their previous interactions with the physical
and social environment. Thus, Piaget advocated a constructivist epistemology.
To use the terminology of Piaget in the sport context, school-age children (i.e., 7
to 12 years) have advanced beyond the limitations of egocentric thinking and are at the
stage of "concrete intellectual operations" (Feldman, 1994). Concrete operations enable
them to generalize athletic skills to an unlimited number of situations. For the first time,
young athletes can extend their interests beyond an immediate result and practice their
"moves" to master the skill. Moreover, this significant leap in cognitive development
11

enables children to understand general rules and strategies of sports. Along with learning
and understanding the rules, young athletes learn how to deal with winning and losing,
how to react to the decisions of athletic authorities, how to get along with teammates, and
how to adapt to a change in status. Such psychosocial and cognitive development
provides the foundation for an increased appreciation of sportspersonship and for moral
development in general (Murphy, 1995; Shields & Bredemeier, 1995, 2001).
The "school-age" stage is also characterized by tremendous social growth.
During this time, the social world of children expands beyond family to include peers,
teachers, coaches, and other role models in their lives (Feist & Feist, 1998). According to
Erikson's theory of psychosocial development, this is the period during which children
aged 6 to 12 years attempt to develop positive social interactions and an understanding of
one another. Moreover, as children learn to make and do things well, they develop a
sense of industry; if, however, their work is insufficient to accomplish their goals, they
acquire a sense of inferiority. From the psychosocial crisis of this stage (i.e., industry vs.
inferiority), school-age children develop the basic strength of competence. As Erikson
( 1968) noted, "Competence lays the foundation for co-operative participation in
productive adult life" (p. 126).
Figure Skating Subculture/Context in the United States
Sport provides young athletes ample opportunities to test their physical and
mental skills and to experience the joy of participation. According to Coakley (2001), all
industrialized societies view organized competitive sport as a vehicle for building an
achievement-oriented character that eventually leads to personal success and community
growth. Therefore, sociocultural issues in sport and youth sport in particular, reflect the
12

insoluble relationship between sport and other facets of society: ideology, economy,
education, media, family, etc. Thus, behavior patterns and social processes in sport can
be better understood within the context of norms and accepted practices in the society in
which sport activities exist (Coakley, 2001).
Since the 1950s, organized youth sports have rapidly evolved due to numerous
changes in contemporary culture, especially those related to the perceived role of the
family and childhood (Coakley, 2001). Some of theses changes include: 1) a dramatic
increase in the number of families with both parents working; 2) an expectation that
"good parents" provide twenty-four hour a day supervision for their children; 3) a
growing belief that child-controlled (i.e., not adult-organized) activities cause trouble; 4)
a strong view of the world outside the home as a dangerous environment for children; and
5) an increased awareness (due in large part to media portrayals) of the importance of
high-performance organized sports in popular culture. These major changes in the beliefs
society holds about family and childhood experiences account for the increased
popularity of competitive youth programs. They also help us understand why so many
families invest enormous amounts of time and money in the organized sport participation
of their children (Coakley, 2001).
Sport in the U.S. has, in recent years, displayed a growing tendency towards
commercialization. Coakley (2001) proposes that organized youth sport programs have
become increasingly privatized, emphasizing a "performance ethic." Moreover, a large
number of elite sport training facilities focusing solely on highly skilled and specialized
athletes has recently emerged. Such trends in youth sport programs are especially
pertinent to the world of figure skating. To build and maintain an ice arena, for example,
13

requires a large amount of capital. The public sector is usually not in a position to invest
millions of dollars in such facilities; therefore, most ice arenas tend to be privately
owned. It is well known that private investors are primarily motivated by financial
profits. Hence, their agenda (i.e., cost of ice time, who gets the "prime" times, which
coaches to hire, etc) likely revolves around a "revenue growth" mentality, which in turn
affects both the policies and procedures of skating clubs as well as the goals and working
ethics of coaches and skaters.
Sport, like many other cultural practices in America, is affected by a highly
competitive "win-at-all-costs" orientation. In the face of such demands, it is fairly easy
for sport participants to be caught up in a vicious cycle of competitiveness. As Orlick
(1986) notes, "We are losing the battle to keep winning in perspective" (p. 170).
Numerous studies (Martens, 1978; Orlick, 1986; Smoll, 1998) have revealed that an
emphasis on winning undermines children's psychological health and psychological
balance. In addition to facing the normal life challenges that characterize each
developmental stage, young competitive athletes encounter tremendous pressure to
deliver the maximum results of their sports training. Often, this creates an unhealthy
intrapsychic symbiotic relationship, where that athletic achievements serve as proof of
one's personal worthiness and individual value. Moreover, the strong emphasis on
winning can ultimately lead to a loss of enjoyment in sport that, in turn, can destroy the
quality of children's lives even at an early age.
Typically, around the ages of six and seven, children begin to transform all sorts
of situations into competitive ones in order to see who is "the best" (Rowen, 1973).
However, the quality of children's experiences in youth sport programs remains the
14

critical variable determining the beneficial or detrimental effects of participation (Weiss
& Gould, 1986).
The Construct of Sport Enjoyment
Previous research suggests that enjoyment derived from sporting activity
promotes long-term involvement in sport (Chalip, Csikszentmihalyi, Kleiber, & Larson,
1984; Kleiber, 1981; Scanlan, Stein, & Ravizza, 1989; Vallerand, Deci, & Ryan, 1987;
Wankel & Kreisel, 1985a). However, there is no consensus on the definition of sport
enjoyment among researchers. In the sport psychology literature, enjoyment has been
operationally defined as fun (Brodkin & Weiss, 1990; Scanlan & Lewthwaite, 1986),
liking (Brustad, 1993; Wankel & Kreisel, 1985b), affect (Brustad, 1988; Chalip, et al.,
1984), and flow (Kimiecik & Harris, 1996; Kleiber, 1981). Regardless of how the
construct has been conceptualized, the majority of research investigating enjoyment in
youth sports has focused on the sources and/or predictors of young athletes' sport
enjoyment.
Early studies examining enjoyment in youth sport were characterized by attempts
to develop an appropriate instrument for measuring the important contributing factors.
Wankel and Kreisel (1985a), for example, developed a ten-item paired comparison
inventory that included several sources of enjoyment based on achievement motivation
theory. They then administered the survey to a sample of 822 male baseball, soccer, and
hockey players drawn from the public school system of a large Canadian city. The
sample included participants at four age levels (i.e., 7-8, 9-10, 11-12, and 13-14 years).
The young athletes were asked to rank the sources of enjoyment for their particular sport.
The researchers discovered that intrinsic factors consisting of "excitement of the game,"
15

"personal accomplishments," "comparing skills," "improving skills," and "doing skills"
were the highest ranked sources of enjoyment. Ranked next in importance were social
factors, such as "being on the team" and "being with friends." Extrinsic factors
consisting of "winning," "getting rewards," and "pleasing others" were ranked the lowest.
It is also interesting to note that considerable consistency of rankings occurred across age
groups and sports.
In a follow-up study, Wankel and Kreisel (1 985b) sought to determine whether an
open-ended method of inquiry would yield similar results to their previous more
structured approach. The same sample of 7-to 1 4-year old male athletes responded to a
questionnaire that consisted of two open-ended questions: "What do you like best about
playing (name of sport)?" and "Is there anything else that you like about (name of sport)?
If so, explain" (p. 69). The results revealed that although the responses were generally
consistent with the earlier findings obtained using the ten-item paired comparison
inventory (Wankel & Kreisel, 1 985a), there were some differences as well. For example,
the factors "being with friends" and "winning" were given greater significance on the
open-ended method than they were with the structured inventory. These findings suggest
that the methodology employed directly affects the results obtained in a given study.
In a further attempt to define the construct of sport enjoyment and develop items
to predict enjoyment in sporting activities, Scanlan and Lewthwaite ( 1 986) examined the
influence of both intrapersonal variables (i.e., age and perceived athletic ability) and
significant adults (i.e., parents and coaches) on young athletes' experiences of enjoyment
in sport. These researchers surveyed a sample of 76 male wrestlers aged 9 to 1 4 years
and found that those who perceived (a) greater parental and coach satisfaction with their
16

performance, (b) less negative maternal interactions, and (c) more positive adult sport
involvement experienced relatively greater enjoyment from their sport participation.
Moreover, a stepwise multiple regression analysis indicated that age and perceived ability
were significant predictors of sport enjoyment. More specifically, younger wrestlers and
those who perceived that they had greater athletic ability enjoyed their sport participation
more than did older wrestlers and those who perceived that they had lower wrestling
ability.
In an investigation of young female (n = 100) and male (n = 107) basketball
players, Brustad (1 988) examined self-report measures of self-esteem, perceived athletic
competence, intrinsic/extrinsic motivational orientation, perceived parental pressure, and
competitive trait anxiety as predictors of enjoyment during a competitive sport season.
The sample of 9-to 13-year-old participants rated their seasonal enjoyment on a two-item
scale that assessed (a) how much they enjoyed playing basketball during the season, and
(b) how much they liked playing basketball for their team. Brustad (1988) found that for
both girls and boys, greater enjoyment was predicted by higher intrinsic motivation and
lower perceived parental pressure consistent with Scanlan and Lewthwaite's (1 986)
results.
In an attempt to single out the best predictors of post-game fun, Wankel and
Sefton (1989) studied 55 female and 67 male youth athletes from ringette and hockey
teams. The age level of the participants varied from 7 to 15 years. The young athletes
completed pre-game and post-game questionnaires that assessed state anxiety and affect,
activation and motivation, and mood states. In addition, post-game measures of
participants' perceptions of game outcome, how well the player felt he or she played, and
17

the level of challenge in the game were obtained. These variables were then entered into
a regression equation to determine the best predictors of participants' responses to the
question: "How much fun did you have in the game today?" (p. 3 59). The results
indicated that post-game positive affect was the strongest predictor of fun. How well one
played and the challenge of the game were also found to be significant predictors of fun.
When post-game mood measures were removed from the analysis, game outcome
became an additional predictor. Wankel and Sefton interpreted these results in
accordance with Csikszentmihalyi's (1 975) flow model, and concluded that "fun in youth
sport is a positive mood state largely determined by one's perception of personal
achievement and the matching of one's skills against a realistic challenge" (p. 355).
Continuing this line ofresearch, Scanlan, Carpenter, Lobel, and Simons (1 993)
conducted an investigation that focused on the sources of enjoyment in a large and
diverse sample (N = 1,342) of young athletes. The sample consisted of 467 female and
875 male athletes, aged 1 0 to 1 9 years, who were enrolled in a non-school sponsored
boys' tackle football league, a boys' and girls' high school soccer program, and a non
school sponsored girls' volleyball program. Of the participants, 44 % represented ethnic
minorities, including African-Americans, Asian-Americans, Hispanics, and athletes with
multiethnic backgrounds. Based on quantitative and qualitative data obtained in earlier
studies, Scanlan et al. constructed a 37-item survey to measure the potential importance
of a variety of sources of sport enjoyment. Participants were asked to respond to the
questions on a 5-point Likert scale. A factor analysis used to determine the underlying
structure of enjoyment produced the following six factors: Perceived Ability (e.g., Are
you a good player? How good are your skills?), Sport Enjoyment (e.g., Do you have fun
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playing? Do you like playing?), Positive Team Interactions and Support (e.g., Have you
made new friends? Do your teammates help you with your playing?), Positive Parental
Involvement, Interactions, and Performance Satisfaction (e.g., Do your parents watch
games? Do your parents help you with your playing?), Effort and Mastery (e.g., Have
you tried hard? Have you learned new skills?), and Positive Coach Support and
Satisfaction with Players' Seasonal Performance (e.g., Is your coach pleased/proud of the
way you have played? Does you coach do or say things to make you feel good?). In
addition, a multiple regression analysis performed to determine significant predictors of
sport enjoyment revealed that 47% of the variance in sport enjoyment was significantly
predicted by a composite of the following factors: Positive Team Interactions and
Support, Positive Coach Support and Satisfaction with Players' Seasonal Performance,
and Effort and Mastery.
Taken together, these results suggest that achievement-related indices, especially
those that are internally regulated such as perceived effort and skill mastery, play a
salient role in the young athletes' experiences of enjoyment. It is also proposed that
social factors such as making friends, positive team interactions, and support from
coaches and parents are associated with the phenomenon of youth sport enjoyment. In
addition, though the existing literature generally supports the notion that sport experience
can be enjoyable even if it is not prompted by intrinsic factors (i.e., winning, pleasing
significant others, etc.), extrinsic factors were not found to be substantial predictors of
children's enjoyment in sport.
While the results of the quantitative studies highlighted in this review of literature
have increased understanding of the possible sources of enjoyment in youth sport, the
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methodology that has been used has, for the most part, restricted athletes' responses to
the confines of predefined parameters. In some studies, the age range was quite large and
likely incorporated several developmental stages. There also appears to be a prevalence
of male athletes used as participants in the existing research on sport enjoyment.
Moreover, research participants seem to be enlisted predominantly from team sports. The
potential complication in terms of this study is that individual and team sport athletes
may have different patterns of interaction and relationships with others. For example, the
majority of youth team sport coaches are volunteers, while those who coach individual
sports are normally paid for their services. Finally, most of the reviewed studies have
been conducted from an adult perspective. Typically, the adult researcher creates a
psychometric instrument consisting of items that she or he speculates would capture a
child's experiences of enjoyment. Even if some sources of young athletes' enjoyment
have been accurately conceptualized and measured, it remains possible that other sources
exist; sources that might only be discovered by investigating enjoyment from the
perception of the child.
One study that addresses some of the shortcomings inherent in quantitative sport
enjoyment research was conducted by Scanlan et al. (1989) in a qualitative investigation
of former elite figure skating competitors. These researchers interviewed 15 males and
1 1 females who had competed as athletes at a national championship at the novice,
junior, and/or senior level, and were now coaching. The mean age of the participants was
3 5 years. A structured retrospective interview was conducted in an attempt to identify
enduring sources of both enjoyment and stress and to determine the influence of
significant others during the most competitive phase of elite skaters' careers. On
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average, the interviews lasted two and a half hours and were supplemented with
questionnaires designed to determine Significant Others and sources of Stress and
Enjoyment. Prior to each interview, a researcher read the following definition of
enjoyment to the participant: "By enjoyment, I'm referring to the positive feelings or
emotions that you could have had about your skating experience such as pleasure, fun,
liking, or loving the experience" (p. 67). After assuming that the participant understood
the enjoyment definition, the researcher asked the skater to think back over various
aspects of the skating experience and talk about the major causes or sources of enjoyment
of that experience. Additional clarification and elaboration probes were used as needed.
Thematic analysis revealed four major sources of enjoyment for these elite skaters: Social
and Life Opportunities, Perceived Competence, Social Recognition of Competence, and
the Act of Skating. These results suggest that, even for high performance athletes,
enjoyment is derived most from mastery, achievement recognition, family/coach
relationships, and friendship. These elite figure skaters, however, put more weight on
competitive success as an underlining factor of their enjoyable experiences than youth
sport athletes. Moreover, the interviews revealed the existence of additional sources of
enjoyment beyond those that may be intrinsic or achievement related. The sources
included life opportunities (e.g., derived from traveling and touring, and developing
friendship and close relationship with other skaters and coaches) and the act of skating
itself (e.g., kinesthetic sensations, self-expression, and performance).
The research of Scanlan and her colleges has added depth to our understanding of
the multifaceted nature of the sources of sport enjoyment. However, the overall approach
they used stems more from a positivistic scientific model rather than an interpretive
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qualitative one. For example, Scanlan et al. (1989) used a rigid interview schedule: "each
participant was taken through the identical sequence of questions, asked the questions in
the same way, and a priori probing rules were established to obtain responses that were as
consistent as possible in terms of depth and complexity" (p. 60). In addition, these
researchers read their own definition of enjoyment to elite skaters prior to each interview.
Guiding the participants toward theoretical definitions of enjoyment appears problematic
because "operational definitions arbitrarily define the meaning of (linguistically
mediated) phenomena" (Silverman, 2000, p. 821) that may or may not be consistent with
athletes' own experience. Individuals differ not only quantitatively, in terms of the
amount of knowledge in their possession, but also qualitatively, in the way they organize
knowledge.
For these reasons, it appears that positivistic quantitative approaches are deficient
when it comes to understanding subjective perceptions of the phenomenon of enjoyment.
Therefore, the purpose of the present study was to examine the construct of sport
enjoyment as it relates to the lived experiences of young athletes. To achieve this
purpose, an existential-phenomenological approach, emphasizing the unique perspective
of each co-participant, was utilized. The primary goal of this study was to provide
greater insight into the interpretation and meaning of the experience of enjoyment from
the points of view of 8-to 10-year-old competitive skaters.
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CHAPTER III
METHODOLOGY
In this chapter, the following methodological aspects of the present study are
discussed: (a) co-participants, (b) the researcher as an instrument, (c) the
phenomenological interview, (d) the interview protocol, and (e) the procedures for data
analysis.
Co-participants
In phenomenological studies, participants are viewed as the experts of the
phenomenon of interest; they are an integral part of the research (Polkinghome, 1989).
Therefore, I approached my project as one of "collaborative interviewing and interactive
research" (Laslett & Rapoport, 1975). Moreover, I address the young skaters who
participated in this study as "co-participants" (Lather, 1991).
According to Polkinghome (1989), the two essential criteria for selecting
participants for a phenomenological research project are that the individuals have
experienced the phenomenon under investigation and they are able and willing to
describe their experiences during the interview process. For the present study, co
participants were selected because they had had at least one competitive experience in
figure skating, had being actively engaged in skating activities, and were willing to
participate in an in-depth interview to discuss their experience of sport enjoyment.
The co-participants in this study consisted of eight Caucasian competitive figure
skaters from three different ice skating clubs in the Southeastern United States. Six of
them were female (one of whom was my daughter) and two were male athletes. The co
participants ranged in age from eight to ten years. On average, their skating experience
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was five years and ranged from two to six years. All of the athletes were singles skaters.
Some were also involved in paired events (one was a female pairs skater and another one
was involved in both solo and paired ice dance). The co-participants' skill level varied
from the USFSA free skating pre-preliminary (i.e., lowest USFSA level) to intermediate
(i.e., highest level for this sample).
Prior to their interviews, I invited the co-participants to choose pseudonyms for
themselves. A brief description of each co-participant (named from this point by their
chosen pseudonym) follows:
• Izzy is a 10-year-old female athlete with a lively sunny personality. Her
passion for skating is like a spark that produces dynamism and energy with which Izzy
approaches everything that involves skating: training, performance, skating gear, and a
skater's favorite snack, bagel-and-cream cheese. This funny tiny girl shows strength of
will and dedication in her character, and is an accomplished and experienced competitive
figure skater (i.e., 6 years of skating).
• Kayla is a 9-year-old female skater who declared to me, " I love every
single day of skating." Given this declaration, even at her young age, she has had quite a
lot of fun considering that she has been skating for 4 and a half years! Skating makes
Kayla feel "special" in that she has been learning to do things that not so many people
can do. This hard-working young athlete devotes tireless energy to attempting to achieve
the ultimate goal of winning an Olympic gold medal one day and is enjoying all of the
challenges along the way.
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• Michelle is a 9-year-old female athlete who started competing at the age of
five. She appears to be a little shy and not as bubbly as Izzy and Kayla. She did express
love of skating but not in the same gushing terms as some of the other co-participants.
Rather, her passion for skating emerges most strongly through the performing acts and
interpretation of music. When Michelle gradually immerses into the world of movement
and music, she becomes strikingly expressive, creative, and artistically imaginative. Her
insightful kinesthetic awareness is astounding.
• Katie is a 9-year-old female figure skater who first tried skating when she
was only three years old. Though she had survived a major athletic injury at a very early
age, she remained faithful to the sport. Like Michelle, Katie appears as a quiet and very
serious person. She speaks about skating in a calm and measured way. Also she tends to
emphasize her knowledge of technique and details rather than raw enthusiasm. When she
is on the ice, she is a powerful, energetic, and explosive skater. On the one hand, Katie's
technical competence on the ice brings to life her statements about the importance of
technique. On the other hand, her focus on perfecting skating moves indicates in
somewhat muted terms, her love of skating.
•

Cassy is a 10-year-old female athlete. When she talks about skating,

her whole body transforms into one big contagious smile. Figure skating was Cassy's
love at first sight. She explained that when she was 7 years old, she saw her cousin
skating and she fell in love with the beautiful movements. Cassy wanted to move like
that "so bad" (in her words). She has been skating for 3 and a half years and wants to
continue to skate just for fun. Cassy has high confidence in herself and enjoys
performing in front of her family and friends.
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• Jonathan is an 8-year-old male athlete with skating experience of 2 and a
half years. What he enjoys the most is to play tag with his older brother and sister who
are also figure skaters. Jonathan is a novice skater and he still has not made up his mind
whether figure skating is the sport he wants to devote his entire attention to. However, he
likes to win and wants to become a Junior World champion one day.
• _Bud is a 1 0-year-old male figure skater who is fascinated with jumping.
Bud becomes vigorously conversational when it comes to explaining technical details of
different jumps. When he gets excited, he cannot stay motionless. Instead, Bud starts
showing skating maneuvers on the floor, trying to imitate the right edge and
simultaneously explaining how the trick is supposed to be executed. This athlete has
been skating for 3 and a half years.
• Sasha is a 9-year-old composite figure skater who represents all the
co-participants in this study. Sasha's narrative weaves together individual stories that
these athletes brought to the project. Sasha's figure is described in more detail in Chapter
4.
The Researcher as Instrument
In interpretive qualitative research, it is impossible to separate the researcher from
the study. Personal values and beliefs are integral parts of the research process from the
moment of identifying the topic of interest to that of selecting an appropriate
epistemological framework, to the highlighting of the meaning of the phenomena
encountered in the investigation (Smith, 1 983). Gadamer (1966/1 976) describes these
experience-based views or biases as prejudices:
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Prejudices are not necessarily unjustified and erroneous, so that they inevitably
distort the truth. In fact, the historicity of our existence entails that prejudices, in
the literal sense of the word, constitute the initial directedness of our whole ability
to experience. Prejudices are biases of our openness to the world. They are
simply conditions whereby we experience something-whereby what we
encounter says something to us (p. 9).
Thus, every stage of qualitative inquiry depends on the skills, training, insights,
and interpretive lens of the researcher. It seems significant to note, though, that what the
researcher "knows" need not be problematic within this paradigm. For one thing, to
ensure the researcher' s openness to unanticipated aspects of the phenomenon, a
bracketing interview is conducted prior to the start of any phenomenological
investigation (Pollio, Henley, & Thompson, 1997).
Bracketing, as defined by Pollio et al. (1 997), is a process of identifying and
sensitizing the researcher's presuppositions/prejudices and conceptual biases that may
distort the researcher's view. My own participation in the bracketing interview allowed
me, in retrospect, to experience my multidimensional being in the competitive athletic
world both as the daughter of highly successful coaches, as a track athlete, and as the
mother of an aspiring figure skater. It gave me an opportunity to reflect on the sport
moments I had enjoyed the most and to realize what those experiences meant to me. This
immersion into self-reflection enhanced my awareness of the interpretive vision I might
adopt during analysis of the transcripts.
Another reason a researcher's knowledge is not problematic is that, in Giorgi's
(1 985) more recently developed approach to existential-phenomenological tradition, both
the researcher's and the co-participants' perspectives on the investigated phenomenon
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make valuable contributions towards the generation of knowledge. According to Giorgi
(1985):
. .. phenomenologically, a research situation is conceived of as one in which two
humans engage but relate differently to the same situation, and because they relate
differently, the meanings experienced by each in the same situation differ, and
one of the best ways to find out the respective meanings is by having the
participants enter into a dialog and systematically and rigorously pursue all the
implications of the different perspectives on the same situation (p. 77).
Thus, in a collaborative effort to understand the constructed meaning of the experience of
skating enjoyment, the young co-participants and I entered a dialectical process by means
of the phenomenological interview.
The Phenomenological Interview
This study was designed to explore the processes by which 8-to 10-year-old
competitive figure skaters construct the notion of enjoyment in the contemporary world
of sport. Throughout this study, I wanted to step into their minds, their "being-in-the
world" (Heidegger, 1962) terrain, to understand and perhaps even vicariously experience
their joy of skating. I attempted to capture the richness and diversity of these young co
participants' experiences within a skating context/subculture and to understand the
multiple ways in which they made sense of such experiences. For those reasons, I
engaged these athletes in a phenomenological dialogue and allowed them to take me to
the terra incognita to unravel various meanings of enjoyment in their own words. The
primary goal of phenomenology is to derive the essence, structure, or form of human
experience and/or behavior through the use of descriptive techniques such as reflection,
interviews, and the analysis of written statements (Valle & Halling, 1989). The interview
is the major way the researcher attains an in-depth understanding of another person's
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experience (Kvale, 1983). For the phenomenologist, only that which is embedded in
naive experience is "real;" therefore, only that which is present to the mind and revealed
as pure phenomena represents the genuine field of possible data.
Consequently, having investigated young athletes' subjective emotions and
sensations as a part of their intimate world, it was important for me to step out of the
spotlight and let the co-participants describe their lived phenomena from their own
perspectives. Letting co-participants' voices be heard while bracketing one's own views
on the phenomenon is at the heart of the phenomenological tradition (Pollio, et al., 1997).
The Interview Protocol
I personally contacted the eight figure skaters who met the selection criteria for
this study along with their parents to determine their interest in being interviewed. At
that time, I informed them as to the objectives of the study, told the athletes that their
participation was completely voluntary, and that they were free to stop the interview at
any time without penalty or prejudice. All of the skaters I recruited agreed to take part in
the study. I then scheduled a convenient time with them to conduct the interviews.
Before each interview, the athletes' parents read and completed a consent form
(Appendix A). Then, the co-participants read and completed an assent form (Appendix
B). I made every effort to ensure that the young skaters had a full understanding of the
procedure. In addition, to protect their identities, I asked these athletes to choose a
pseudonym to use as an identifier throughout the study (e.g., on the transcribed
interviews and/or any written manuscripts). Once the co-participants understood the
explanation of the entire process, they signed the assent form, and the phenomenological
interview was conducted.
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I conducted the interviews in a private room located at the skating rink. Each
interview was audiotaped and lasted approximately 30 minutes. The interview protocol
consisted of one open-ended question: "Tell me about a time in figure skating that you
really enjoyed" (Appendix C). After I asked them the primary research question, I
occasionally used additional probes to help me achieve clarification or elaboration of
their responses. I used these unstructured probes only to investigate further areas
mentioned by the co-participants.
The Procedures for Data Analysis
After conducting the interviews, I transcribed them verbatim for contextual
analysis (one interview was disregarded due to the poor quality of the tape). An
interpretive research group assisted me in thematizing the transcripts. Prior to engaging
in the thematization process, all the research group members signed a confidentiality
statement (Appendix D). In thematizing the data, we utilized the hermeneutic circle as a
method of qualitative analysis. Hermeneutics is "the study of understanding, especially
understanding texts" (Palmer, 1969, p.9). Thematization is performed in an effort to
understand the meaning of a text. This process of interpretive understanding involves the
need "to live through," or recreate, the experience of others within oneself. According to
Palmer ( 1969), the researcher can grasp the essence of understanding through a
hermeneutic process in which there is a constant movement between parts and whole of
the text with no definite beginning and ending points. The hermeneutic perspective
implies that human experience is always context-bound. The intended result of this
process is the discovery of the phenomena of the co-participants' experience.
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Initially, members of the interpretive research group read each transcript
separately to get a sense of the whole of interview. Then we read the transcripts line by
line to get a sense for the meaning units within the transcript. We derived a cluster of
initial thematic meanings (i.e., "meaning units") from the parts of the text. Then, we
related separate transcripts to each other and identified common patterns. We conducted
a hermeneutic analysis by comparing initial thematic meanings with subsequent thematic
meanings since each former text is assumed to have an effect on later ones and vice versa
(Pollio, et al., 1 997).
The function of the interpretive group was to provide "critical" rather than
"consensual" assessment of the text (Pollio et al., 1 997). The interpretive research group,
by employing multiple perspectives, can be viewed as a form of investigator
triangulation, in Denzin's terms (Denzin, 1 978). By offering a broader perspective as
well as helping reveal contextual patterns that I might not have noticed, the interpretive
group futher facilitated the bracketing of my presuppositions. In short, then, the
interpretive research group assisted me in avoiding a focus on one specific aspect of the
transcript while failing to see others.
During the group interpretation, we recognized major themes across interviews.
We developed the structure of themes and described the phenomenon for each co
participant that emerged. We attempted to interpret each interview in the context of all
other interviews, highlighting commonalities among the experiences described in the
transcripts (Thompson, et al., 1989). As a descriptive pattern of the phenomenon of sport
enjoyment emerged, we identified the final thematic interpretation across interviews and
gathered support for each theme from each of the transcripts.
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I then presented both idiographic and final thematic structures of the phenomenon
of skating enjoyment to the co-participants. The act of "giving back" the findings to co
participants acknowledges the reciprocity of qualitative fieldwork (Lather, 1991).
Moreover, the checking of findings against other sources and perspectives is one of the
approaches to analytical triangulation (Patton, 1990). Triangulation is critical for
reducing systematic bias in the data and, therefore, establishing descriptive and
interpretive validity. The thematic representation of the experience of skating enjoyment
is summarized in Chapter 4.
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CHAPTER IV
RESULTS
In this chapter, I will present the major themes and subthemes that emerged from
the interviews by means of inductive content analysis. The final thematic structure
suggests that young athletes ultimately enjoy their time in figure skating when they do
something for the First Time, are Getting Better, Being Creative, Experiencing the Body,
and in the context of Other People. Stemming from the hermeneutic emphasis of a
constant movement between parts and whole of the phenomenon, the results of this study
are presented in both a narrative told by Sasha (to give a sense of the whole of the
phenomenon of skating enjoyment) and an exhaustive description of the themes that
emerged (to give a sense of its parts).
Sasha
In this section the reader is introduced to Sasha, a figure who represents a
composite of all the co-participants and whose story is told in the co-participants' words
(indicated by italics), describing the various ways in which skating is enjoyable for them.
The purpose of this narrative, in which Sasha stands as a representative of the
phenomenon of sport enjoyment, is to express the different voices and meanings
associated with each child's experiences sewn together in a verbal "quilt-like" structure
that represents a collective of these experiences (Denzin & Lincoln, 2000). This
interlocked structure is representative of how the main themes emerged from the
interviews and how they must be understood "not sequentially, or one at a time, but
rather simultaneously" (Cook, 1981, p. 172). Sasha's age and number of years of skating
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experience are a cumulative mean of the young athletes in this study. As the name
"Sasha" suggests, the gender of this composite skater can be either male or female.
Sasha's Story
My name is Sasha, and I am 9 years old. I have been skating for five years and I
enjoy every single day ofskating. Thefirst time I started skating, I was scared I didn 't
know how to skate. I was afraid to fall. And the first time Ifell, I [was] like, 'This isn 't
so bad ' My cousin has skatedfor ten years and I really looked up to her. I don 't know
what it was, but when I saw her doing it, Ijust wanted to do it so bad And I tried it and I
really loved it . . . andjust kept going. She 's been skating for a lot, lot, lot longer than I
have but I'm getting better and catching up.
I like learning new things ... especially things I see older kids doing. I've always
likedjumping, but before I was not really that good atjumping. It was sort of hard to
jump up into the air when I was first learning. But now it 's a lot easier ... so ... I can do it
now. Spinning is fun but it sometimes makes me dizzy. I like jumping much better
because you can jump up in the air . .. and I mean you 're in the air for a while and it's like,
'Hold on up there! ' You 've got this weightless feeling. Neat one . . . weightless ... you 're
just in the airfalling. But it 's really interesting that you can actually go up in the air and
stay there for a triple, or quadruple as some do. It 's sort of unbelievable. It 's three times
your weight when you land because you get so much height. Three times your weight.
I'm 69 lbs times 3 ... I don 't know what 69 times 3 is. All I know is that my leg is in pain
when I land on it.
I'm still working on my axe!. I haven 't quite got it yet. I can 't believe it: I'm
doing double jumps and I can 't do one and a half. I got really close today. It made me
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really happy because I have been working on itfor so long, and sometimes my tries are
good and sometimes they are bad... but I got myfoot crossedfor thefirst time today. So
now I'm trying to cross myfoot andjump. Getting a camel spin was exciting [too]. I
think [it was] a halfa year ago when I learned it, and the first time I got to ten
revolutions [was] four days ago.
I really enjoy doingjumps and spins that I've never done before [and they]
actually work out/or me. When I do [them]for the first time, I get really excited and
happy. Sometimes I get so excited that I'm ready to do a cartwheel on the ice. It 's a
really, really powerfulfeeling that I'm doing better. I really like thatfeeling. Because I
know I'm really going to make it soon. Or sometimes in competitions I win a medal that
I've never won in that category before. I really enjoy that I actually do it. It means that
my hard work has paid off
For me, working hard and getting better is fun. I remember one day when I
landed all myjumps ... and itfelt so good... like first place in the Olympics. It was a very
good thing because I'd been working on all myjumps for a very, very, very long time. So
when I land[ed] everything, it felt good... [like] all my work has paid off But when stuff
doesn 't work out, Ijust practice it harder. And sometimes it doesn 't make me feel all that
good but I still want to get itfinally. I want it to feel right, like I know it should Like
today when I got on the ice after the jump class, myjumps felt really weird. I couldn 't go
up in the air. My legs sort offelt wrong, really stiff. .. like they 're not a part of [me], and
[I couldn't] feel the jump. Itjust didn 'tfeel right. But then, when I was working on them,
Ijustjumped higher and higher and it got into me finally. So that is how I did a better
axe/ than I did before. I like when I'm stretched and my body feels right.
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I also like to create new things. I like making up my own spins. It 's a really cool
feeling that you can do it and nobody else knows about it, and then people learn about it,
and you are the main starter. Ijust like making up spins forfun or my programs ... if itfits
in the music. One time I was having a lesson ... and it was that music playing and I
couldn 't stop dancing to it. It was like the spark that kept me going. It [was] really like a
dance-y [sic], singing, happy, moving feeling. So I had to do a program to it. That was a
lot offun. I think spotlights are really good because you just can do funny things on the
ice, and·that's what I love to do. I can be funny. And I like to skate. So that 's a perfect
combination for me. I like that.
I like performing [too]. I know that when I go to this competition, I'll do good
and Ijust won 't stop at anything. I have confidence in myself. I mean when I'm out
there, Ijust know I'll do well the whole time. IfI mess up on something, I'll get up, try it
again, and I'll get it. I [also] like doing the Christmas show here. It 's so much fun just
[to] skate together. Have people everywhere watching you ... do something/or them, you
know, perform for them. I like doing that. Everybody 's watching you. Everybody is just
so happyfor you and cheeringfor you. [And] I'm showing everyone what I can do. And
that 's.fun. Fun! I can see lots oftimes [when] !just have.fun. So, really, all of that is
what enjoyment in skating is for me.
Description of Emergent Themes
In this section each of the subthemes and subsequent major themes that emerged
from the text is presented. Representative quotes are also provided to elucidate and
substantiate various levels of the experience of youth sport enjoyment. The hierarchical
thematic representation of the phenomenon of skating enjoyment is depicted in Figure I .
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Quotes

Subthemes

I do something for the first time
Landing the lutz on the first time
When I land them for the first
time ever
I got first for the first time ever
Competing my first competition
I worked really hard
I have to practice a lot
I practiced more than usual
I really like to concentrate so I
can do it

Major Themes

First Time

Practice
Hard(er)

Getting Better

My hard work's paying off
I worked really hard on my
program and I got first place

Hard Work
Paid Off

I like to make up spins
I like make up combination
Jumps

Inventing
Moves

Being Creative
I couldn't stop myself from
dancing
I just went crazy on ice

Interpreting ____.
Music

Figure 1. Thematic representation of the phenomenon of skating enjoyment
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Quotes

Sub
themes

Major Themes

Can't feel the jump
You've got this weightless feeling
Feels good because my muscles are
warmed up
My muscles don't feel wrong
My leg is in pain
I hurt something in my body

I like people watching me
It's a show for the people
Showing everybody what I can do

Showing
Everyone
What I
Can Do

Other People
Just skating together

I gonna know someone who's in the
Olympics
Playing tag with them at skating
sessions

Fellow
Skaters

Figure 1 (continued).
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Theme One: First Time
The first theme that emerged from the interviews was the young figure skaters'
experience of doing something "for the first time." Though this theme had no sub
themes, it involved different meaning units. The most frequently mentioned component
was landing a jump or jumps "for the first time ever." The moments in skating that stood
out for Bud, for example, were "getting my first time the axel [sic] ... first time landing it"
and "landing the lutz on the first time . . . it's another hard jump." Similarly, Michelle
stated, "[when] I do it for the first time, I get really excited and happy." Katie echoed
this idea by revealing that the highlight of her experience of sport enjoyment was a time
when she "landed a double flip." Many co-participants described the excitement of the
First Time as both "surprising" and "enjoyable." In Michelle's words, "I can't believe I
landed it. I can't believe I did it. It's a really good feeling."
It is significant to note that young athletes expressed amazing awareness of their
work-in-progress on a larger scale of improvement. They recognized and enjoyed the
accomplishment of the sequential tasks. The following quote supports this point:
I got really close today. It made me really happy because I have been working on
it [the axel] for so long, and sometimes my tries are good and sometimes they are
bad .. .but I got my foot crossed for the first time today (Michelle).
The second meaning unit of the theme First Time was the experience derived
from "competing my first competition." Izzy described that time as fun:
It was my first competition and I got first in my first competition, so that was fun.
Now in my room, I have my first pair of skates hanging in there and I remember
that I took a first medal from my first competition.
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These co-participants suggested, however, that it was not always important just to win.
Cassy illustrated this point when she said:
I got fourth place ... and it was my first competition . . . and so I was really happy
about that, that I actually placed ... and I felt good about myself when I did it.
Kayla also enjoyed her first National competition though she "got fifth."
On my first, very first National competition, I fell on every single jump; even my
ending position. But when I got off, I smiled . . .like started laughing. And I didn't
get the last place for that. I got . . . there were six people and I got fifth. I liked
that.
She further added more insight into what it meant for her to compete at Nationals by
saying: "it was really good for me because I was doing from something that ALL of the
older skaters did."
Theme Two: Getting Better
This theme describes "a really, really powerful feeling" of getting better in
competitive figure skating. The theme Getting Better can only be understood as an
emotional, gestalt whole produced by two inextricably intertwined but textually exclusive
subthemes of (1) Practice Hard(er) and (2) Hard Work Paid Off.
Practice hard(er). The focus of this sub-theme is on the challenging process of

learning new skills and working towards the achievement of mastery goals. Young
athletes expressed great determination for acquiring new skills and they perceived their
intense effort to succeed to be enjoyable. Many co-participants preferred to talk about a
. time when they "practice a lot" and/or "work hard" as the most enjoyable aspect of
skating. "I like learning new things," acknowledged Kayla, "especially things I see older
kids doing." Likewise Jonathan wanted to "know a lot of new jumps and choreography."
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Bud chose to "practice hard" because "you have to go really fast on your jumps and
spins."
The young skaters demonstrated a great deal _of technical expertise in their sport.
Michelle described her attempts to conquer the technique of the axel jump:
I work on it a lot. . . and I try to do a waltz jump with my knee up first. . . then jump
up in the air, cross my foot and land. It's just like a plain waltz jump though.
Half rotation. And then I have to add one [rotation] more in the middle. I got
really close today. I nearly landed it. I landed backward on two feet. But I have
to push the leg and lift it up before landing and land it backwards . . . sort of on my
toe-picks, and then go back on the edge.
Furthermore, Bud and Katie, who were learning the axel in a harness, elaborated on that
experience:
When you get out of the harness, and your coach tells you to do the axel . . . you
have a weird feeling that you're going way up in the air . . . and you have to pull it
tight but you get so used to the harness ... you can't land it (Bud).
Interestingly, in some cases, hard work provided an outlet to deal with skating
frustration. As Michelle noted, "When I thought I was going down on a lot of things, like
my spins and everything, I just practiced more than usual." Cassy showed similar
determination: "lf l mess up on something, I'll get up, try it again, and I'll get it." Izzy's
quote perhaps sllills it up best:
There can be days when things are just not working and that frustrates me when
that happens. But I'm told . . . and I believe that I just gotta pick it up, keep moving,
and not let it be so 'blah.'
Hard work paid off This sub-theme captures the co-participants' experience of

seeing the outcomes of their hard work. Young athletes described that experience in
terms of mastery outcomes and competitive outcomes. Kayla recounted how she
especially enjoyed one day when she landed all her jumps:
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When I landed all of my jumps...It was a very good thing because I'd been
working on all my jumps for a very, very long time...when I land[ed] everything,
it felt good...that all my work has paid off.
Bud explained that his feeling of being "very, very, very happy" stemmed from
the fact that he did "21 rotations on the sit spin" and "got to ten revolutions" on the camel
spm. It took him about six months of practice to master these challenging skills.
Some co-participants also liked to receive public recognition of their hard work.
As Michelle described:
I worked really hard on my program for that [competition] and I wanted to get
first place with it. .. and I got first place. I was really happy because I knew my
work had paid off, and I actually did it.
In summary, the following quote epitomizes the process and associated meaning
of Getting Better as it emerged for these young skaters:
And I do all the sheets that I have to do for all my jumps .. .l have to do five of
each double and see how many I land out of five .. . and when I'm finished with
my sheet, I can see how I'm getting better at it...lt feels really good .. .like I'm
getting higher and moving on all the way up . .. to the top ... And the top is a gold
medal at the Olympics (Kayla).
Theme Three: Being Creative
Being Creative emerged as an essential theme of the phenomenon of skating
enjoyment and included two subthemes: (1 ) Inventing Moves and (2) Interpreting Music.
Inventing moves. This subtheme illustrates how acquiring skating experience and

attaining mastery enabled these young athletes to utilize their creative potential.
I like to make up spins ... one spin I did was sort of like a camel except you're not
spinning on that stiff leg like when you do a camel ... and you do just a one foot
spin and then you go higher than a camel, bend your knee, and grab it. I can only
do about three rotations but I'm working on it (Michelle).
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Michelle explained that practicing her "own spins" was "not really that hard either
because [she had] made them up." She further revealed, "Some spins that I make up I
can't even do them! But I'm working on them too." It appeared that "making up stuff'
as a creative form of self-expression was meaningful in and of itself. These moves were
made up and practiced ''just for fun," and then could be added to a program "if [they] fit
in the music." Michelle elaborated on the probe "what's it like to create something
new?":
It's really a cool feeling. It is really interesting...that you can do it and nobody
else knows about it ...and it's only you...and then people learn about it, and you
are the main starter.
Another figural aspect of the co-participants' kinesthetic creativity was their
pursuit of technical proficiency. Katie's description of her practice of the under-rotated
double salchow exemplifies this idea.
On a double salchow I just thought of something...it's like ... when you do a three
turn into it, I could turn all the way forward and then jump ...and that' s how I do
it. But you have to start backwards so I'm only doing one and a half...but I'm
just practicing it like that. ..so later on I can do it from backwards to backwards.
Interpreting music. As in other expressive art forms, these young figure skaters
experienced a sensory connection to both their inner selves and to the audience. They
took pleasure in the free play of movements that accompanied their interpretation of
music.
One time I was having a lesson...and it was that music playing and I couldn't stop
myself from dancing to it. So I got a beautiful dance to it. It was like the spark
that kept me going. So I had to do a program to it. That was a lot of fun (Izzy).
Izzy also provided an insight into how programs are sometimes spontaneously
choreographed:
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In my lesson when they were playing that music... she [the coach] was sort of
choreographing, you know, just like saying, 'What if you did this there,' and sort
of playing around with me. That was fun.
Cassy, on the other hand, experienced the power of communicating her
individuality through music when she forgot her program under the pressure of a
competition:
When I was out there and forgot it, I just stood there for a minute and started
doing whatever .. .! just went crazy on ice ... and I finished it and bowed and
everything.
It was sometimes difficult for these young athletes to describe the feeling evoked
by the music:
It's just a feeling .. .it's just all dancing, and singing, and bouncy, and happy. It's
all I can think of to explain it. It's really like a dance-y [sic], singing, happy,
moving feeling (Izzy).
Most of the time, however, the co-participants responded to the question, "How does this
feel?" by making an appropriate gesture or movement as if saying, "It feels like this."
Theme Four: Experiencing the Body
The young figure skaters' awareness of their bodies as a focal aspect of their
skating experience was a figural component of their "being-in-the-world." These co
participants' sport enjoyment derived from living the body through various means, such
as feeling "weightless," "stretched," and/or "right." The most prominent aspect of this
theme was seen in the young athletes' attempts to make sense of how their body feels at
the time of a jump. Bud was very excited when talking about jumping:
You go up in the air! You've got this weightless feeling ... neat
one ... weightless... you're just in the air falling.
Michelle shared Bud's fascination:
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I like jumping much better because you can jump up in the air . . . and I mean
you're in the air for a while and it's like, 'Hold on up there! ' It feels really nice
because all the breeze is coming ... the spinning .. .it's really a nice feeling . . . a good
feeling. But it's really interesting that you can actually go up in the air and stay
there for a triple, or quadruple as some do. It's sort of unbelievable.
These co-participants articulated the opinion that the body in motion was the core
of their athletic existence; in other words, that they actualized themselves via their
bodies. Therefore, the young skaters tended to rely on the feel of the skating maneuver
while practicing the skill. Michelle described this process of working towards the "right
feeling."
When I got on the ice after the jump class, my jumps just felt really weird.- I
couldn't go up in the air and do it, even a half jump. They just didn't feel right.
My legs sort of felt wrong, really stiff. . . like they are not a part of [me], and I
[couldn't] feel the jump. It just didn't feel right. It just didn't. You can feel it if
you do it. But then when I was working on them, I just jumped higher and higher
and it got into me finally.
Moreover, Katie elaborated on what could be done to achieve this feeling.
At first I just stroke around the rink and do some turns and everything . . . and
stroke backwards around the rink. It still doesn't feel quite right because I don't
think my muscles are that warmed up yet. The waltz jump and the loop jump
sometimes don't feel right because they are edge jumps and they aren't exactly
right for me. So I do the toe jumps before I come back to [the edge jumps] . . . and
then it just feels good because my muscles are warmed up from all the other
jumps.
Theme Five: Other People
The final theme, Other People, emerged from two subthemes (1) Showing
Everyone What I Can Do and (2) Fellow Skaters.
Showing everyone what I can do. This sub-theme describes how skating became
meaningful and enjoyable in social context in which young skaters could show off their
athletic and artistic abilities. "It's exciting to show what I'm really able to do," explained
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Katie. Izzy echoed this sentiment when she said, "I'm showing everyone what I can do.
And that' s fun. Fun!" It appeared that the co-participants also enjoyed the reciprocity of
their interactions with the audience. People's cheers and their appreciation of the young
athletes' performances were salient to the co-participants' feelings of competence (and
confidence) in sport. Kayla made the point clearly when she said:
I like people watching me . . . so they can see how good I'm doing . . . Everybody's
watching you. Everybody is just so happy for you and cheering for
you, and stuff. . . I enjoy that.
In return, the co-participants were thrilled to give aesthetic pleasure to the crowd by
performing for them.
It' s a show for the people. People there . . .l mean, have people everywhere
watching you . . . do something for them, you know, performing for them. I like
doing that (Izzy).

Fellow skaters. The presence of other skaters had a multidimensional
motivational effect on these young athletes. More experienced skaters were perceived as
role models who motivated the co-participants' attempts to excel in figure skating.
Cassy, for example, started skating because she saw her older cousin who had skated for
ten years "doing it." Cassy further revealed that she "really looked up to her [cousin] ."
Similarly, Jonathan, whose two older siblings were skaters, enjoyed "racing and playing
tag with them at skating sessions" once he began skating. He further stated, "Now I have
to work really hard. My brother and sister do too." Moreover, Kayla elaborated on her
experience of having "a really close friend" who is also a higher level skater:
She showed me Junior level stuff and that made me feel special... One day she's
going to be in the Olympics . . . and I'm gonna know someone who's in the
Olympics, and I think it's just really neat . . . She' s been skating for a lot, lot, lot
longer than I have. And she is skating better. But I'm getting better and catching
up.
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Another facet of interactions with peer skaters that added enjoyment to the
co-participants' sport experiences was '1ust skating together" and "supporting each
other." According to Katie, "I feel good when they [fellow skaters] are cheering for me."
Michelle also liked the experience of doing a "spotlight with a friend." Izzy, in
describing her performance experience as "putting out a show on the ice," expressed the
feeling that
Maybe, I think it now, the part that I really liked about being in it [was] that my
friends were there and we were just skating together . . . like everyone.
In summary, inductive content analysis revealed that the phenomenon of skating
enjoyment for these co-participants was experienced in doing something for the First
Time, Getting Better, Being Creative, Experiencing the Body, and in the context of Other
People. It is important to note that these themes were not experienced in isolation; rather
they produced a gestalt effect in which different particulars of the lived phenomenon
became prominent at different moments of time.
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CHAPTER V
DISCUSSION, CONCLUSION, AND RECOMMENDATIONS
In this study, I attempted to explore the experiences and perceptions of young
athletes' enjoyment in the sport of competitive figure skating. I engaged eight female
and male skaters between the ages of eight and ten years in a phenomenological dialogue
in which they were given the freedom to take me to the terra incognita to unravel various
meanings of enjoyment in their own words. In the previous chapter, I presented the
thematic structure of the phenomenon of skating enjoyment. In this chapter, I will
discuss how the thematic representation of youth sport enjoyment that emerged for these
co-participants relates to existing academic literature. In addition, I offer
recommendations for further research, practice, and participation.
Consistent with previous research findings that suggest that youth sport
enjoyment stems primarily from achievement-related factors (Brustad, 1988; Scanlan et
al., 1993; Wankel & Kreisel, 1985a, 1985b), these co-participants perceived their
accomplishment of something for the first time, getting better through learning new skills
and working towards the achievement of mastery goals, and seeing mastery and
competitive outcomes as being enjoyable. Much of the sport psychology literature posits
that extrinsic motivational factors can potentially undermine enjoyment and long-term
fulfillment in sport (Kleiber, 1981; Ryan, 1980; Smith, 1998). For the young skaters in
this study, however, it appeared that internal and external motivation were not simple,
mutually exclusive categories but rather ones that interacted to affect their experiences of
sport enjoyment. For example, the theme Getting Better (i.e., mastery) encompassed two
subthemes, Practice Hard(er) and Hard Work Paid Off, which clearly reflect both internal
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and external motivational orientations. Recent literature addressing sources of enjoyment
in youth sport suggests that self-regulated behaviors such as learning and mastery are
significant predictors of enjoyment (Brustad et al., 2001; Scanlan et al., 1993; Wankel &
Kreisel, 1985a; Wankel & Sefton, 1989); the implication is that mastery is a form of
intrinsically motivated behavior. However, the results of the present study suggest that
mastery may be comprised of both internally (i.e., Practice Hard(er)) and externally (i.e.,
Hard Work Paid Oft) regulated components that can become figural in the experience of
skating enjoyment at different times. Strikingly similar to these children's experiences of
enjoying the process of becoming better is Csikszentmihalyi's (1975) flow construct,
which presumes that enjoyment is linked to participation in challenging activities. The
intense effort associated with the challenge of mastering a new skill (e.g., working hard
on a difficult jump and then landing it) was an essential aspect of these co-participants'
experience of skating enjoyment. The multidimensional nature of mastery has only
emerged in one other study (Scanlan et al., 1989). Interestingly, that too was a qualitative
study examining elite figure skaters' sources of enjoyment.
Scanlan et al. ( 1993) and Wankel & Kreisel (1985a, 1985b) suggested that social
factors such as "being on the team," "being with friends," and "significant others" play a
key role in young athletes' experience of enjoyment. The present results provide a rich
description of how the context of other people contributes to the meaning and enjoyment
of skating for young co-participants. The skaters in the present study expressed the
importance of affiliation with fellow skaters and the enjoyment they derived from
"supporting each other" and "cheering for" each other as well as from attempting to do
what "all of the older skaters" do. The young athletes interviewed were clearly aware of
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but not intimidated by older and/or higher level skaters. While Kleiber (1981) suggests
that enjoyment may be diminished in the presence of others, namely "coaches, parents,
friends or spectators in general" (p. 81 ), the co-participants in the present study seemed to
see their own improvement as a work-in-progress that benefited from both instructional
feedback and the appreciation of others (i.e., instructors, peers, and spectators). In
addition, they offered a glimpse of another social aspect of the phenomenon of sport
enjoyment-the skaters' relatedness to the audience. These young athletes enjoyed
skating when others were watching them. Moreover, spectators' appreciation of their
performance seemed to be linked to the skaters' feelings of competence. The co
participants suggested that others watching them was the deserved result of all the hard
work they had put into improving their performance. It should be noted that performance
recognition as a source of enjoyment has also been found to be prominent in the
experiences of elite skaters (Scanlan et al., 1989).
Although positive coach/parent interaction has been shown to be a major
predictor of sport enjoyment for both youth and elite athletes (Brustad, 1988; Scanlan et
al., 1993; Scanlan & Lewthwaite, 1986; Scanlan et al. 1989), it did not surface as a
prominent feature in the present study. This discrepancy could be due to the use of
different methodological approaches in earlier studies and the present one. In previous
research, questionnaires have typically been used that included a section that was
attempting to assess the relationship between young athletes and their significant others
(e.g., "Do parents do/say things to make you feel good?" and "Is your head coach proud
of way you have played?" (Scanlan et al., 1993)). Thus, participants were required to
comment on the role of others as a source of enjoyment. In the unstructured
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phenomenological approach used on the present study, the co-participants were at greater
liberty to discuss the most salient aspects of their experiences of enjoyment in sport with
no additional prompting.
The issue of "play vs. work" in organized youth sport continues to be a
controversial topic in the literature in both sport psychology and sport sociology
(Coakley, 2001; Kleiber, 1981; Orlick, 1986). Some have even suggested that children
can only enjoy play that is unstructured and that they themselves have initiated (Coakley,
2001). Contrary to this notion, the young athletes in the present study indicated that their
structured experiences of practicing and competing were enjoyable for them as well.
This finding suggests the possibility that children's sport enjoyment can exist in the
"work-like" atmosphere of adult-initiated activities.
The co-participants in this study also seemed to be able to experience creativity
within the structure of competitive figure skating. The creative element was evident in
the solution to technical tasks, the invention of skating moves, and the interpretation of
music. One possible explanation for the enjoyable experience of creativity within a
structured environment may be that creativity is more prominent in sports like figure
skating, in which music and artistic expression are integral parts of the competitive and
judging process.
Consistent with Merleau-Ponty's (1945/1962) notion of the body as a
fundamental category of human existence, these young figure skaters exhibited a keen
awareness of the body that served as the focal point of their skating experience. Merleau
Ponty suggests that "our whole understanding of the world is grounded in our corporeal
nature" (as cited in Moran, 2000, p. 419) and that a recognition of how our bodies exist in
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the world provides us insight into how our minds work. Therefore, acknowledging how
bodily existence is related to enjoyment is a crucial factor in understanding how these co
participants enjoyed skating. Contrary to the stereotype that athletes view their bodies as
machines or instruments, these young skaters seemed to enjoy experiencing and
expressing their bodies in many different ways while skating
In their research on elite adult skaters' experiences, Scanlan et al. (1989) found
that enjoyment was derived from the freedom of feeling the movements associated with
skating, such as ''jumping, gliding, going fast, feeling the wind, feeling very free, and
moving to music" (p. 78). These enjoyable movement sensations were also salient for the
children in this study. Their enjoyment corresponded with spontaneity/creativity (i.e., "I
think spotlights are really good because you just can do funny things on the ice"),
movement (i.e., "dancing, singing, bouncy, and happy"), productivity (i.e., "I got my foot
crossed for the first time today"), sensations (i.e., ''just in the air falling" or "this
weightless feeling"), and physical feelings (i.e., "my muscles don't feel wrong" or "being
warmed up"). All of these bodily experiences describe how enjoyment was linked to
expressing and feeling the body and suggest that, for these young athletes, living the body
while skating is enjoyable in many ways.
A previously undiscovered influence on youth sport enjoyment that emerged as a
major theme in the present study was that of doing something for the first time. The co
participants talked about landing jumps for the first time, competing for the first time, and
participating in a national competition for the first time. This finding directly relates to
developmental theory. According to Erikson's (1968) theory of psychosocial
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development, the crisis of the 8-to 10-year-old developmental stage is industry vs.
inferiority. If this crisis is successfully resolved, then children will develop the basic
strength of competence. For the young skaters in the present study, it appeared that
activities that extended their abilities (e.g., by completing a jump for the first time)
increased their sense of competence. Evidence for conflict resolution of the sort
postulated by Erikson has not been produced in quantitative studies of the youth sport
experience (e.g., Scanlan et al., 1993; Wankel & Kreisel, 1985a). However, I was unable
to find a convincing link between cognitive developmental theories and the results of this
study.
Based on the findings of the present study a number of recommendations are
suggested for the youth sports researcher. First, there is the need for future investigations
that enlist participants from narrow and developmentally homogeneous age ranges.
Moreover, within an age range, skill level should also be considered. Second,
longitudinal studies are needed to determine whether perceptions of sport enjoyment
change over time. Third, the findings of the present study compared to those obtained in
previous quantitative studies, suggest that researchers consider the use of qualitative
methods in order to explore more fully the lived experiences of young athletes. At the
very least, the sources of enjoyment that emerge from qualitative data could supplement
survey items attempting to assess the sources of enjoyment in youth sports. Finally, it is
recommended that future researchers examine sources of enjoyment that are unique to
different sports. For example, it is likely that the sources of enjoyment identified in the
present study may be quite different from those found for a group of young swimmers or
basketball players.
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The present findings also suggest several implications/recommendations for
parents, coaches, and sport psychology practitioners working with young figure skaters.
First, practitioners should assume that young skaters are willing to work hard and to
focus on the process and mastery of skating. In addition, practitioners should give young
figure skaters ample opportunities to explore and develop their own creative resources.
They should also try to identify activities that facilitate unique learning experiences.
Finally, practitioners should encourage young skaters to develop their own kinesthetic
awareness in order to experience the enjoyment of their sport more fully.
In conclusion, for the co-participants in this study, enjoyment was embodied in
the themes of First Time, Getting Better, Being Creative, Experiencing the Body, and in
the context of Other People. As an abstract category, enjoyment was very difficult to
define. In attempts to describe their joyful experiences in skating, these young athletes
referred to a nice, good, and powerful feeling elicited by intense concentration on the
activity, stimulation of senses, rhythmic movements, and imaginative interpretation of
music. For some co-participants, skating enjoyment was manifested as volatile explosive
energy when they felt dynamically excited and exuberant. Others, on the other hand,
experienced greater enjoyment being in a flow state--feeling competent and letting their
bodies move freely and effortlessly, expressing their emotional inner worlds through
movements. In these young athletes' words, skating enjoyment is like "cartwheels on ice"
or the feeling one wants to keep "as long as it will last."
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Appendix A
Cartwheels on ice: A Phenomenological Exploration of Children's Skating Enjoyment
Parental Informed Consent
Your child is invited to participate in a research study. The purpose of this study
is to gain a greater understanding of young figure skaters' experiences within their sport
environment and to achieve an insight into what they enjoy about skating. The study is
being conducted in partial fulfillment of the requirements for my master's degree at the
University of Tennessee.
During the interview, your child will be asked to talk about his or her experiences
in athletic participation and, in particular, the moments he or she has enjoyed the most.
The interview will be conducted in a private setting and will last approximately 20-30
minutes. The entire interview will be audio taped. To protect your child's identity, he or
she will be asked to select a fictional name. At no time will your child's identity be
revealed in published reports.
After we complete the interview, I will transcribe it verbatim. Then I will analyze
the transcripts with members of a research team to determine prominent themes
associated with your child's athletic experiences. Only members of the research team,
my faculty advisor, and myself will have access to the transcribed interviews. The
audiotapes and transcripts will be stored at the University of Tennessee until August
2002. At that time the audiotapes will be erased and the transcripts will be destroyed.
Participation in this study is strictly voluntary. Your child can withdraw at any
time without penalty or prejudice. If you have any questions about the study and/or about
your child's participation, please call me (Tatiana Ryba, 865-974-1283) or email me at
tatiana @chartertn.net. Once the study is completed, I will be happy to discuss the
findings with you if you wish.

CONSENT STATEMENT

___________

I,

,

understand that my child's participation in this

( print name )

study is entirely voluntary and that she or he can withdraw at any time without penalty or
prejudice. I also understand that I may obtain information about the results of the study
when it is completed.
Signed

------------ Date --------

Witnessed

------------ Date -------69

Appendix B
Cartwheels on ice: A Phenomenological Exploration of Children's Skating Enjoyment

Assent
You have been invited to participate in a research study. The purpose of this
study is to understand your sport experiences and what you enjoy about figure skating.
This study is a part of my master's degree at the University of Tennessee.
During the interview, you will be asked to talk about your experiences in figure
skating and what you think is the happiest part of them. I will record our conversation on
a tape recorder. After we are finished talking, I will listen to the recording and type out
what you said. Then I will look at how you and other children described their figure
skating experiences to find out what kids really like about skating. To protect your
identity, I will ask you to select a fake name.
You don't have to participate in this project if you don't want to. If you want to
quit talking and leave, you can do so at any time. If you have any questions about the
study, please have your parents call me (Tatiana Ryba, 865-974-1283). Once the study is
completed, I will be happy to talk about it with you if you want.

CONSENT STATEMENT

----------- understand that my participation in this

I,

( print name )

study is entirely voluntary and that I can withdraw at any time without penalty or
prejudice. I also understand that I may obtain information about the results of the study
when it is completed.
Signed

------------ Date --------

Witnessed

------------ Date -------71

Appendix C
Cartwheels on ice: A Phenomenological Exploration of Children's Skating Enjoyment
Interview guide

General question: "Tell me about a time in figure skating that you really enjoyed."
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Appendix D
Cartwheels on ice: A Phenomenological Exploration of Children' s Skating Enjoyment
Confidentiality Statement

As a member of this research group, I understand that the interview transcriptions
that I will help to analyze may contain information of a sensitive nature. I also
understand the importance of maintaining the confidentiality of the information given in
the interviews.
With this in mind, I agree not to discuss these interviews outside of the research
group. I also agree to excuse myself from the group participation if I believe that I can
identify the research participant whose interview is being analyzed.
..

- .: 4

Date

Signature
Nrune (printed)
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